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Chapter 6 
Instruction 
 
Standards-based physical education instruction focuses on student learning so that 
every student has the opportunity to master all the grade-level or course-level physical 
education model content standards. This framework provides a roadmap for the design 
of standards-based physical education lessons. Teachers start by selecting the grade- 
or course-level standard(s) for instruction, determine and design assessment strategies, 
and then create instructional opportunities for students to engage in the content. (See 
information on standards-based instructional design and unpacking standards in 
Chapter 1.) All learning opportunities (e.g., drills, games, cognitive activities) are directly 
aligned to the grade- or course-level standards. 
 
Lessons are planned logically and sequentially for maximum instructional time and 
learning. Effective instructional units are of sufficient length to allow students to develop 
skills and competence in the areas being taught. These instructional units build upon 
skills and knowledge that have been learned previously and prepare students to reach 
future grade- or course-level standards.  
 
Skilled teachers design instruction based on the content or skill to be taught, the 
strategies available to teach it, and the needs of their students. No single method of 
instruction is the best or most appropriate in all situations. Teachers must thoughtfully 
consider the impact of their decisions on the instructional process and evaluate those 
decisions as to their effect on the learning process. Instructionally sound lessons are 
carefully developed and are designed to engage all members of the class in learning 
activities focused on student mastery.  
 
Prior to instruction students are assessed to determine if they are ready for the new 
content. If they are not, then instruction is provided to bring them up to grade or course 
level. Once students are at grade or course level, then the current grade- or course-
level standards are addressed. Lessons need to be designed so that students are 
constantly exposed to new information while practicing skills and reinforcing their 
understanding of information introduced previously. The teaching of standards-based 
physical education is holistic in nature whereby several standards may be taught 
simultaneously in the same lesson or sequence of lessons.  
 
To guide educators in designing instructional strategies, this chapter is organized into 
eight main sections: 
 Instructional Models 
 Establishing a Safe Environment 
 Class Management 
 Effective Teaching Behaviors 
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 Motor Learning Principles 
 A Model Physical Education Lesson 
 Instructional Strategies 

Multidisciplinary Opportunities 
 
Instructional Models 
Physical education instruction occurs in many settings, resulting in the need to develop 
a variety of models for physical education instruction. Those models which are 
ultimately selected and implemented provide each student with the opportunity to learn 
in the most effective manner. Student learning of physical education content, rather than 
mere participation in physical activity programs, is the foundation for decisions related to 
instructional models.  
 
The traditional setting refers to physical education instruction in a regular school 
environment. Other environments include juvenile court and alternative education 
settings (e.g., continuation schools, court and community schools, independent study 
schools, etc.). Regardless of the setting, all students are expected to receive instruction 
in physical education that provides them with the skills and knowledge specified in the 
content standards and enables them to demonstrate learning related to all grade- and 
course-level physical education model content standards. In addition, students must be 
provided with the minimum minutes of physical education required for their grade level. 
(See Appendix 13 for statutory requirements.) Development of standards-based 
instructional programs in all settings requires careful planning to ensure that the 
instructional program provides a comprehensive curriculum. 
 
The use of an independent study course to obtain credit for physical education may be 
an opportunity to meet students’ educational needs in some situations. Independent 
study is an instructional strategy, not an alternative curriculum. Independent study shall 
not be provided as an alternative curriculum (Education Code Section 51745[a][3]). 
Independent study physical education courses incorporate the depth and breadth of the 
physical education curriculum. 
 
Independent Study Physical Education  
Appropriate Use  Inappropriate Use 

• Outside learning may address 
individual student’s needs in a 
particular learning sequence more 
appropriately than the physical 
education course. 

 

• As a replacement for the 
physical education course. 
• Content of the outside activity is 
not of equivalent depth and breadth 
as the standards-based curriculum.  
• Using the amount of time spent 
in outside activity as rationale for 
using the independent study 
instructional strategy.  
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Distance learning, virtual schools, interactive video, and online courses are other 
alternative instructional settings. For some students this may prove to be an adequate 
setting for physical education instruction. Online physical education courses must be 
carefully evaluated to determine if they address the model content standards, 
appropriately assess student learning and provide evidence of such, and have authentic 
measures as an integral part of the program. Chapter 9 provides specific information on 
evaluating online courses. 
 
Establishing a Safe Environment  
A safe environment in physical education has two components. The first refers to the 
physical environment and the need to ensure that the facilities and equipment are safe, 
staff is prepared to handle emergencies, class size is conducive to providing a safe 
environment, communication systems are in place so that physical education teachers 
can connect quickly to the main office or health office, students use equipment and 
facilities in a safe manner, and there is proper supervision of all physical activities. (See 
the Facilities section of Chapter 9 for additional information on facility safety.) The 
second component, which is addressed in this chapter, refers to the psychological 
environment and the need to ensure that students feel physically, emotionally, and 
socially safe during the instructional process. 
 
Teachers establish, teach, and enforce safety rules. Provisions are made to ensure that 
every student understands rules and expectations regarding safety. The safety rules are 
specific to the school site; they include rules stating that students must use materials 
only for their intended purpose and that students must always use safety materials (e.g., 
catcher’s protective equipment, shin guards for soccer, mats for climbing wall). If an 
activity has an inherent risk (e.g., the risk of drowning during swimming), students are 
made aware of this inherent risk ahead of time along with ways to ensure their personal 
safety. All safety rules are documented in the teacher’s lesson plans, as well as school 
and district policy and procedures documents. 
 
Students should wear proper attire in physical education. Proper attire is non-restrictive 
with adequate ventilation to prevent heat- and cold-related illnesses. Appropriate shoes 
offer support and prevent slippage. School districts may want to evaluate and adopt 
dressing policies and procedures that are appropriate to their individual programs. All 
policies are communicated to students and parents and guardians. Elementary teachers 
clearly communicate the physical education schedule to parents and guardians, so that 
parents and guardians know the days and times when physical education will occur and 
can help their children plan appropriate attire for those days. 
 
Adequate supervision, based on the nature of the activity as well as the ages, maturity 
levels, and skill levels of the students, is always provided during physical activity. In 
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addition, closer supervision is provided for high-risk activities or stations. Schools and 
teachers help create a safe learning environment by implementing the following 
supervision principles: 

• Always be in the immediate vicinity (within sight and sound) of the students. 
• Constantly scan the area for clues that may indicate a potentially dangerous 

situation. 
• Secure an adequate replacement when it is necessary to leave the area (not a 

paraprofessional, student teacher, or custodian). 
• Be aware of the health status of every student. 
• Provide a safe buffer zone around all play areas (do not use common boundary 

lines). 
• Carefully match students by size and ability for any activity involving potential 

contact.  
• Create written supervision procedures that designate the responsible staff 

member and/or certificated personnel (e.g., for the locker room, before class, 
after class). 

• Have access to a phone or other communication device and post emergency 
phone numbers in a handy location. 

• Do not use equipment for purposes other than those for which it was intended. 
• Do not alter equipment in any manner. 
• Do not allow students to use any equipment before receiving instruction on the 

safe use of the equipment (Mohnsen 2008, p. 48). 
• Plan for weather conditions and air quality. 

 
The psychological side of a safe and healthy environment is less tangible but is equally 
important. High-quality programs are non-threatening and encourage every student to 
succeed in physical education. There is a culture of concern and mutual support among 
staff members and students. The importance of social values—caring for others, 
treating others with respect, affirming diversity, and being a responsible member of a 
group—are clearly stated, recognized, and modeled by all adults. Appropriate social 
interaction skills are taught and practiced with feedback1 from the teacher. Demeaning 
statements or actions directed to staff members or students are not tolerated.  
 
All instructional practices preserve the dignity and self-respect of every student. 
Physical educators learn and use students’ names, help students to feel valued and 
recognized for who they are and what they are capable of doing, and take students’ 
needs into consideration when planning instructional activities. Practices that do not 
preserve the dignity of students, such as forming groups or teams through a public 
selection process, using students as targets in games such as Dodge Ball, and 
weighing students in front of others, are both harmful and inappropriate.  
 

                                                
1 Feedback is most effective when it is specific positive feedback or specific corrective feedback. 
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Teachers are aware of and alert to the different forms of harassment and bullying that 
may take place during physical education: during class, in the locker room, or on the 
school grounds before and after class. Physical education instruction occurs in a public 
venue; therefore, vigilance by physical education teachers and administrators ensures 
that no individual student or group of students is targeted for humiliation or bullying. In 
fact, teachers have the legal responsibility to create a school environment free from 
discriminatory attitudes, practices, and acts of violence. In 1982, California voters 
amended the state Constitution by adding the “Right to Safe Schools” provision, which 
states: “All students and staff of primary, elementary, junior high, and senior high 
schools have the inalienable right to attend campuses which are safe, secure, and 
peaceful.” (Cal. Const. art. 1, § 28, subd. [c].) 
 
It is important for teachers to monitor students for inappropriate behavior and intervene 
immediately when there is a problem. Early intervention is especially important for 
sexist, heterosexist, or homophobic behaviors displayed by students, since signs of 
these behaviors (e.g., inappropriate language, demeaning comments) are frequently 
ignored by physical educators (Morrow and Gill 2003) and can quickly escalate. A key 
factor in the prevention of bullying and harassment is the establishment of an effective 
and consistent class management system.  Additionally local school boards adopt 
policies and procedures, as well as administrative regulations, to create school 
environments that are “free from discriminatory attitudes and practices and acts of hate 
violence,” based on ECS 233(a)(1). Acts of violence include hate crimes as defined 
below in California Penal Code. The instigator of a hate crime is subject to prosecution.  
 
A hate crime "means a criminal act committed, in whole or in part, because of one or 
more of the following actual or perceived characteristics of the victim: 

(1) Disability. 
(2) Gender. 
(3) Nationality. 
(4) Race or ethnicity. 
(5) Religion. 
(6) Sexual orientation. 
(7) Association with a person or group with one or more of these actual or 

perceived characteristics.” (California Penal Code Section 422.55 (a)).  
 
Class Management 
An effective classroom management system sets the stage for high-quality physical 
education instruction by providing the time and opportunity for learning to occur. It 
promotes student engagement and maximizes instructional effectiveness. Effective 
class management does not just happen; it is carefully and systematically planned. 
 
Preventive class management “refers to the proactive (rather than reactive) strategies 
teachers use to develop and maintain a positive, predictable, task-oriented class climate 
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in which minimal time is devoted to managerial tasks and optimal time is therefore 
available for instructional tasks” (Siedentop and Tannehill 2000). Research supports 
setting high expectations and establishing teaching routines (e.g., handing out 
equipment), rules, and consequences to students during the first several days of the 
school year and reinforcing them throughout the year. Class rules are effective when 
they are few in number, stated in the positive, and posted so that they can be referred to 
frequently. Examples of effective rules include: 
 •Dress appropriately 
 •Arrive on time 
 •Listen to others 

•Respect others 
•Use equipment responsibly 

 
Potentially, the primary management tool for teachers is the physical education 
curriculum itself. When students are actively engaged in focused, rigorous, and 
challenging physical education activities, fewer opportunities for inappropriate behavior 
arise. When students are successful and their successes are made clear to them, they 
are more likely to be motivated to work on physical education. This intrinsic motivation is 
valued over the use of artificial external reward systems (Weiss 2000; Whitehead 1993). 
 
In a physical education program, an effective classroom is characterized by the 
following management practices: 

• Every student is engaged in a learning activity. 
• Students are given an opportunity to explore new or unfamiliar equipment before 

instruction. 
• Teachers identify a location for students to place equipment while the teacher is 

talking (e.g., by their feet).  
• Teachers use a signal that can be heard over distance outside to alert students 

to the next task. 
• When providing instructions, teachers position students so that they do not look 

directly into the sun. 
• Teachers constantly move throughout the learning environment to monitor 

student behavior. 
• Disciplinary procedures are appropriate to the infraction, and exercise is never 

used as punishment or a reward. 
 
Effective classroom management practices that classroom teachers use indoors (such 
as knowing students’ names, setting boundaries, using proximity to control behavior, 
being positive, providing learning activities that promote success for all students, and 
actively supervising students) also work outdoors.  
 
Effective Teaching Behaviors 
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Researcher Linda Darling-Hammond (1997) states, “When all is said and done, what 
matters most for students’ learning are the commitments and capabilities of their 
teachers” (p. 293). Successful teachers have high expectations for every student and 
use effective teaching behaviors to ensure that every student achieves the grade-level 
or course-level standards. “Effective teaching behaviors” refer to the decisions that 
teachers make regarding the use of time and their interaction with students. Physical 
education teachers use research-based effective teaching behaviors to support student 
learning. These include: 
 

• Planning for every lesson 
• Using time effectively 
• Providing effective practice  
• Providing positive specific or corrective specific feedback 
• Keeping students engaged in moderate-to-vigorous physical activity at least 50 

percent of the instructional time (United States Department of Health and Human 
Services 2000) 

• Keeping students engaged in academic learning time for sufficient time to 
support student success (Rink 1998, Siedentop 1991) 

• Applying motor learning concepts to instructional practices (See Appendix 4, 
Motor Learning Concepts and Principles) 

 
Motor Learning Principles 
Motor learning is the study of change in a person’s ability to perform fundamental and 
specialized movement and manipulative skills. Using research-based motor learning 
principles supports student learning in the most efficient and effective manner. In 
addition, when teachers point out the principles they are using, it teaches students 
about the learning process and appropriate ways to practice when working on their own. 
(See Appendix 4, Motor Learning Concepts and Principles, for additional information.) 
 
Feedback 
Feedback is beneficial to learners if it is specific corrective feedback (e.g., “Form a 
wider triangle with your hands and head to give you a wider base of support—this will 
make it easier for you to perform the headstand”) or specific positive feedback (e.g., 
“Good job—you bent your elbows as you caught the ball”). Feedback should be delayed 
about five seconds after the student completes the skill, so that he or she has time to 
process the proprioception feedback before hearing external feedback. Feedback 
should be restricted to the features not readily apparent to the learner (e.g., the 
technique rather than accuracy) and should be limited to one or two specific corrective 
or specific positive statements at a time. Additionally, the focus of the feedback should 
match the focus of the lesson. Feedback can be provided by the teacher, a peer, or 
oneself using mirrors or video. 
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Transfer of Learning 
The learning of one skill can have a positive or negative affect on the learning of 
another skill. When the impact is positive, it is called a positive transfer of learning. 
When the impact is negative, it is called a negative transfer of learning. Providing 
students with information about the ways in which skills are similar helps them to 
positively transfer the appropriate learning from the first learned skill to the second. For 
example, the overhand movement pattern is used in the overhand volleyball serve, 
tennis serve, and badminton smash. When learning the tennis serve, after having 
learned the volleyball serve, students should be alerted to the similarities between the 
two serves. Differences between skills are brought to the attention of the students to 
minimize the potential interference of the first skill on the learning of the second skill. 
For example, at the elementary level, students are alerted to the differences between 
galloping and skipping at the time when the second skill is taught. 
 
Improving Speed and Accuracy 
When students are first introduced to new motor skills, it is important to emphasize 
speed or force instead of accuracy. Otherwise, learners will often choose a poor 
technique (e.g., dart-throwing technique for the overhand throw) instead of the proper 
technique (arm back, rotate body, and transfer weight for the overhand throw) to ensure 
accuracy. As learners progress, they can focus more on accuracy; however, there is 
always a tradeoff between speed and accuracy. 
 
Practice Schedules 
Motor skill practice can be organized in many different configurations. Some 
configurations lead to efficient learning of motor skills while others do not. This section 
discusses several different organizational methods and the implications of each for 
effective practice in physical education.  
 
Practice can be spaced out over time (distributed practice) or completed in one 
instructional period (mass practice). Distributed practice generally leads to more 
effective learning, especially in the early stages. Therefore, students practice a number 
of different skills during each class period. 
 
Practice can involve the entire skill (whole practice) or the skill can be broken down into 
small units (part practice). For example, the triple jump involves a hop, a skip, and a 
jump. Whole practice would involve performing the hop, skip, and jump together. Part 
practice would involve practicing the hop, then practicing the skip, and then practicing 
the jump. Whenever possible, however, whole practice is used—especially when 
breaking down the skill changes it significantly. For example, a forehand drive in tennis 
involves a backswing and a forward swing of the racquet. However, practicing just the 
backswing or just the forward swing changes the skill significantly. In situations where 
the skill is complex and has relatively independent parts—such as the triple jump—
whole practice is used as soon as the learner can demonstrate each part correctly. 
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Practice can be organized so that the same skill is practiced in the same way (constant 
practice) or the same skill can be practiced with changing conditions (variable practice). 
Constant practice for the overhand throw might be throwing and catching with a partner. 
Variable practice for the overhand throw might include several stations: throwing and 
catching with a partner, throwing at a stationary target, throwing at a moving target, 
throwing while being defended, etc.  
 
In physical education, every student practices closed skills using constant practice. 
Closed skills are those skills that are performed in a non-changing environment. 
Examples include basketball free throw, volleyball serve, and tennis serve since no one 
interferes with the player performing these skills. Beginners should practice open skills 
using constant practice, and intermediate and advanced learners should practice open 
skills using variable practice. Open skills are those skills performed in a changing 
environment. Examples of open skills include basketball dribble, volleyball spike, and 
tennis forehand drive since the execution of the skill depends on the positioning of the 
defense. Constant practice enhances the learning of closed skills and open skills for 
beginners only. Variable practice enhances the learning of open skills for intermediate 
and advanced learners. 
 

 Closed Skills 
(nonchanging environment) 

Open Skills 
(changing environment) 

Constant Practice 
(practice in  
same way) 

 
All students 

 
Beginners 

Variable Practice 
(practice with 

changing conditions) 

 
N/A 

 
Intermediate and advanced 

students 
 
Practice that involves several skills during one instructional period can be organized in 
either a blocked or random manner. In a blocked protocol, each skill is practiced once 
and for the same amount of time. For example, the volleyball forearm pass is practiced 
for ten minutes, then the volleyball set is practiced for ten minutes, and then the 
volleyball serve is practiced for ten minutes. In a random protocol, the skills are 
practiced in a random order for various lengths of time. For example, the volleyball 
forearm pass is practiced for ten minutes, then the volleyball set is practiced for five 
minutes, then the forearm pass is practiced again for five minutes, then the volleyball 
serve is practiced for ten minutes, and then the set is practiced again for five minutes. 
Blocked practice leads to short-term success; however, random practice leads to long-
term success (e.g., performance of the correct technique, improvement in accuracy). 
Therefore, practice in physical education is either changed frequently or a station-
approach is used (Schmidt and Wrisberg 2000; Magill 2001). 
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A Sample Physical Education Lesson2 
This sample lesson consists of four components: an opening, instruction, practice, and 
a closing. A visitor to a class in which this lesson plan is followed might observe the 
following. 
 
Opening 
The class opening begins with a preview of the standards to be learned, an overview of 
the lesson, and an anticipatory set, where the teacher shows the students the value of 
what they will be learning during the instructional period. The concepts and motor skills 
being taught and practiced during the lesson are also introduced. Additionally, the 
organization of skill practice, including grouping, location, and equipment distribution, is 
explained. To increase student physical activity time, the teacher keeps instruction 
succinct and provides no more than three directions before having students attempt the 
skill or activity. Then, the teacher provides additional directions as needed. 
 
Instruction 
When introducing a new motor skill, the teacher provides a model of the skill by 
performing it, asking a student who is proficient at the skill to perform it, or providing a 
video of the skill. When students are used for demonstration purposes, both genders 
and various ethnicities are proportionally represented over time. Effective models are 
accurate, highlight the critical features of the skill, provide visual information that 
students can use to form a mental image of the action, and are performed in their 
entirety and at normal speed. The demonstration is accompanied by a brief explanation 
that is logically sequenced and that focuses on one or two cues. A cue is a short phrase 
or single word that focuses on the important aspects of the skill to be practiced (e.g., 
“reach” and “give” for catching). 
 
When introducing a new cognitive concept, the teacher first determines what the 
students already know. Then, the cognitive information is provided through a scaffolding 
process whereby new information is built upon previous knowledge. The new 
information is organized and presented in a meaningful way (i.e., graphic organizers) 
that requires students to actively use the information. During the lesson closure, time is 
provided for students to discuss the new information. 
 
Prior to the start of practice, the teacher checks for the students’ understanding of the 
concept(s) and motor skill(s) presented as well as the directions for practicing the 
skill(s). Many teachers are unaware that students do not understand their directions 
until the students try to demonstrate the skill or implement the activity. Checking for 

                                                
2 The sample lesson is provided as an illustration of one approach to organizing a 
lesson. As with all suggestions and examples in the Framework, the sample lesson is 
not intended to be a requirement for the physical education classroom. 



Chapter 6, Page 205 
 

Physical Education Framework for California Public Schools 
Pre-Publication Version, September 15, 2008 

 

 
The Physical Education Framework for California Public Schools was adopted by the State Board of 
Education on September 11, 2008. The document will be edited and formatted for publication by CDE 
Press. 

understanding, a form of informal progress monitoring, occurs through a variety of 
techniques: signaled answers, choral responses, or sampling individual students. 
Signaled answers refer to asking students true or false questions and requesting a 
thumbs-up or thumbs-down response to indicate their understanding. For a choral 
response, students call out the answer to a question in unison. The sampling of 
individual students involves asking a few students to respond to the questions and 
generalizing the understanding of these students to the entire class. 
 
Providing Effective Practice 
The practice time engages students in a maximum amount of practice at the appropriate 
level of difficulty using the correct technique. The following guidelines support effective 
practice opportunities for every student: 

• Use small-sided games (two-on-two basketball instead of five-on-five) for 
maximum practice opportunities. 

• Have sufficient equipment so that no student is waiting for equipment. 
• Provide students with corrective specific or positive specific feedback. 
• Monitor progress (embedded assessment) in order to determine when re-

teaching a skill or concept may be necessary. 
• Organize activities so that only a few students are in each group. 
• Provide sufficient practice trials to allow every student to achieve success. 
• Keep transition times to a minimum. 
• Omit any activity that involves students waiting for a turn or being eliminated. 
• Provide differentiated instruction at the appropriate level of difficulty for every 

student through the use of alternative activities at various levels of complexity. 
• Actively supervise students during practice to keep them on-task. 

 
Aside from providing students with appropriate motor skill practice, following these 
guidelines helps to ensure that students are actively engaged in moderate to vigorous 
physical activity during most of the instructional period. 
 
Closing 
During closure the content of the lesson is reviewed. If the students have been engaged 
in physical activity, the students participate in a cool-down. A cool-down involves the 
gradual slowing down of activity that results in a lowering of body temperature after 
moderate to vigorous exercise. A cool-down may include walking or stretching.  
 
During the opening of the lesson, students are told what they will learn. During the 
closure, students review what they have learned, thus bringing the learning experience 
full circle. The closure is an ideal time to employ a questioning strategy that requires 
students to use higher-order thinking skills. Asking questions about the why and how of 
a concept or skill requires students to think deeply about their learning. Students can be 
asked to journal write or pair share (discuss the question with a partner). An effective 
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use of class time is to check for understanding by having the students discuss the 
lesson while participating in a cool-down. 
 
Instructional Strategies 
Every student is expected to meet or exceed the grade- or course-level standards set 
forth in the physical education model content standards. The standards define the 
“what,” but it is the instruction that describes the “how.” Differentiated instruction refers 
to the use of a variety of classroom strategies to accommodate differences in students’ 
learning styles, interests, needs, and prior knowledge. No single instructional strategy is 
the best or most appropriate for all students or in all situations.  
 
Teachers draw from both student-initiated learning strategies and teacher-directed 
learning strategies to satisfy the learning needs of individual students and to stimulate 
higher levels of thinking and creativity. Specific strategies can include competency-
based learning, contract learning, drill and practice, small games, problem-based 
learning, lecture, cooperative learning, stations, and role playing. Drawing on their 
experience and training, teachers determine the instructional strategies most likely to 
promote high student learning and achievement. Successful teachers constantly 
reevaluate the effectiveness of the approach they take and modify strategies when 
students are not moving toward proficiency with the standards. 
 
Instructional Strategies Examples 
The following examples consist of three instructional strategies that could be used to 
provide instruction on the same standard. There are examples for a grade four, grade 
seven, and High School Course 2 standard using eight different instructional strategies. 
The examples represent just some of the ways that a standard could be taught. The 
examples, like all other examples in this Framework, are not to be interpreted as 
requirements for the physical education classroom or as the only way to approach 
instruction of a particular standard. In physical education classes, the teacher 
determines the most effective strategy or strategies for her or his students. 
 
Standard 1.1 from fourth grade states, “Perform simple balance stunts with a partner 
while sharing a common base of support.”  
 
 Three possible instructional strategies for addressing this standard are: 
 

Problem solving:  
The teacher prompts the students with questions and requests that 

they respond physically. For example, “Can you and your partner balance 
on three body parts?” 

 
  Stations with task cards: 
   The teacher sets up three balancing stunt stations that require  
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  students to work with a partner: 
   1. Bottoms up 
    Partners sit facing each other with knees bent, feet held 
     high, and soles touching. 
    The objective is to push against partner’s feet until both 
     students’ bottoms are off the ground. 
   2. Partner inch worm 
    Partners face each other, sitting on each other’s feet. 
    Partners grasp one another’s elbows or upper arms. 
    The objective is for students to move forward or backward 
     with their bottoms in the air or on each other’s feet. 
   3. Back to back 
    Pairs sit on the ground, back-to-back, knees bent, and 
     elbows linked. 
    The objective is to stand up together.  
 
  Lecture and demonstration: 
   The teacher describes and uses a visual aid to demonstrate each  
  partner balance (see previous strategy) stunt and then has students in  
  pairs replicate the stunt. 
 
Standard 3.4 from seventh grade states, “Plan a weekly personal physical fitness 
program in collaboration with the teacher.” 
 
 Three possible instructional strategies for addressing this standard are: 
 
  Lecture:  
   The teacher presents a lecture on one aspect of health-related 
  fitness including frequency, intensity, time, and type (FITT) concepts each 
  day for a week. The students are asked to take notes on the lecture.  
 
  Problem-based learning: 
   The teacher tells the students that they are now fitness trainers and 

that they have a new client. The client is five feet tall, has thirty percent 
body fat, and is 16 years old. The students are provided with a variety of 
resources and told to create a fitness plan for the client. 

 
  Cooperative learning: 
   The teacher organizes students into five groups. Each group is  
  assigned one aspect of health-related fitness to research using library  
  resources. After learning the frequency, intensity, time, and type (FITT) 
  concepts for their area of fitness, they teach the information to the rest of  
  the class.  
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Standard 3.9 from High School Course 2 states, “Encourage others to be supportive 
and inclusive of individuals of all ability levels.” 
 
 Three possible instructional strategies for addressing this standard are: 
 
  Social skill instruction: 

The teacher starts the class by asking students to brainstorm what 
encouragement looks like, sounds like, and feels like. The teacher then 
instructs the students to encourage one another during the physical 
activity portion of the lesson. At the end of the lesson, the teacher has 
students report orally on their use of encouragement during the lesson or 
by writing in their journals. 

 
   Lecture and practice: 

The teacher explains and give students examples of what 
encouragement looks like, sounds like, and feels like. The teacher then 
instructs the students to practice encouraging one another during the 
physical activity portion of the lesson. 
 

   Role playing: 
   The teacher tells the students what encouragement looks like and  
  sounds like. The teacher then puts students in trios and has them role- 
  play providing encouragement. One student provides encouragement, one  
  student accepts the encouragement, and the third student gives feedback  

to the first student on his or her ability to provide encouragement. 
Students rotate roles so that each one can provide encouragement, 
accept encouragement, and give feedback. 

 
 
Multidisciplinary Opportunities 
Physical education teachers should continually support and interact with the other 
subject area teachers, including the teacher librarian. And, other subject area teachers 
should continually support and interact with physical education teachers. The goal of 
this interaction is to look at the content in different subject areas and find natural 
connections. Generally, biomechanical content aligns well with physical science and 
physics, fitness (exercise physiology) content aligns well with biology and health, 
sociology (social interaction) and psychology (personal responsibility) content aligns 
well with health education and history-social science, and movement concepts content 
aligns well with the aesthetics (arts). However, when using a multidisciplinary approach 
to instruction, it is important to make sure that the content is from the same grade level 
in each subject area. 
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The following examples illustrate the alignment of content standards that may benefit 
from a multidisciplinary approach to instruction: 
 Science Physical Education 
Grade 2 1c. Students know the way to 

change how something is moving 
is by giving it a push or a pull. The 
size of the change is related to the 
strength, or the amount of force, 
of the push or pull. 

2.8 Compare the changes in force 
applied to a ball and the ball speed 
when rolling a ball for various 
distances. 

 
 History/Social Science Physical Education 
Kindergarten K.4.1 Determine the relative 

locations of objects using the 
terms near/far, left/right, and 
behind/in front. 

2.1 Explain the difference between 
under and over, behind and in front 
of, next to and through, up and 
down, forward and backward, and 
sideways. 

Grade 5 5.1.2 Describe their varied 
customs and folklore traditions. 

5.8 Appreciate physical games and 
activities reflecting diverse 
heritages. 
 

 
 Mathematics Physical Education 
Grade 1 Measurement and Geometry 2.3 

Give and follow directions about 
location. 

1.4 Change direction from forward 
and back and right and left in 
response to tempos, rhythms, and 
signals while walking, running, 
hopping, and jumping (i.e., 
locomotor skills). 

Grade 5 Number Sense 2.1 Add, subtract, 
multiply, and divide with decimals; 
add with negative integers; 
subtract positive integers from 
negative integers; and verify the 
reasonableness of the results. 

4.8 Identify the heart rate intensity 
(target heart-rate range) that is 
necessary to increase aerobic 
capacity.  
Standard 4.8 requires the following 
calculation: 
MHR = 208 – (.7 x your age) 
THRR = MHR * .70  to  MHR *.80 
 

 
 Visual and Performing Arts Physical Education 
Grade 4 3.4 Perform and identify 

folk/traditional and social dances 
from California history. 

1.21 Perform a series of basic 
square dance steps. 

Grade 6 3.3 Explain the various ways 1.7 Perform folk and line dances. 
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people have experienced dance in 
their daily lives (e.g., Roman 
entertainments, Asian religious 
ceremonies, baby naming in 
Ghana, Latin American 
celebrations). 

 
Effective physical education teachers seek out opportunities for interdisciplinary 
instruction to enrich and deepen student learning. However, these same teachers 
always keep in mind that their number one goal for physical education instruction is to 
ensure student learning of the physical education model content standards. 


