
Chapter 8, Page 230 
 

Physical Education Framework for California Public Schools 
Pre-Publication Version, September 15, 2008 

 

 
The Physical Education Framework for California Public Schools was adopted by the State Board of 
Education on September 11, 2008. The document will be edited and formatted for publication by CDE 
Press. 

Chapter 8 
Supporting High Quality Physical Education 
 
The delivery of effective and efficient physical education instruction that meets the 
needs of every student requires broad support. It is an obligation of everyone, including 
administrators, teacher leaders, college and university personnel, community members, 
and parents. Each of these groups is an important contributor. The stakeholders at each 
school or district form a support system that assists in the design, implementation, and 
evaluation of an effective physical education instructional program. These stakeholders 
also serve an important function as advocates for a sustained focus on the achievement 
of the physical education model content standards by every student. This chapter 
addresses the roles and responsibilities of the stakeholders, administrators in particular, 
in the development, implementation, and maintenance of high quality, standards-based 
physical education instructional programs. 

 
Administrative Role and Support  
The role of school board members, district administrators, and school administrators is 
crucial to the success of the physical education program. Setting and clearly articulating 
high expectations for instruction by all teachers and learning by every student is the 
foundation of a successful program. It is also essential that administrators express a 
positive attitude toward physical education and an appreciation for its importance in a 
comprehensive school setting. 
 
Administrators convey their high expectations by being visible in the physical education 
setting. Frequent visits to the physical education facility provide administrators with 
firsthand knowledge of safety and maintenance issues. Frequent class observations 
allow the school administrator to provide physical education teachers with relevant 
feedback regarding their instructional practices. In addition, attendance at physical 
education department meetings increases the administrators’ understanding of the 
unique needs of the physical education staff and program. 
 
District and school administrators, as well as school board members, need to 
understand the meaning of high-quality physical education to effectively support the 
program. This understanding includes knowledge of the content addressed in the 
physical education model content standards, how to establish effective learning 
environments, how to assess student learning in physical education, and instructional 
strategies that work in physical education. To this end, district and school administrators 
are provided with ongoing professional development on the topic of physical education. 
 
Hiring Practices 
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The first step toward providing a high-quality physical education program is hiring high-
quality teachers. Only appropriately credentialed teachers are considered for physical 
education positions. Appropriate hiring practices also help to ensure that class sizes for 
physical education are consistent with other subject areas in the school and that 
students have sufficient opportunities and support to master physical education content. 
 
Supervising Practices 
Administrators frequently monitor instruction to ensure teachers are utilizing the best 
practices for student learning. Administrators prepare for instructional monitoring by 
becoming knowledgeable about how students learn physical education content, how 
student learning in physical education is assessed, and the essentials of effective 
instruction in physical education. The chart below lists quality indicators for instructional 
observations. (Also see Appendix 9.) 
 

Physical Education Instruction Quality Indicators 
Physical Education Content 
 

Standards-based curriculum. 
Content-rich learning sequences. 
 

Assessment of Student Learning 
 

Embedded assessment.  
Multiple data collection points.  
 

Effective Instruction 
 

Lessons maximize learning. 
Curriculum, assessment, and 
instruction are aligned. 
Multiple instructional strategies are 
utilized. 

 
Administrators observe physical education instruction and provide teachers with 
feedback to improve their instructional practices. Formal and informal observations 
occur regularly and address such topics as physical education content, establishing a 
positive learning environment, assessment of student learning, teaching strategies, 
effective teaching behaviors, and legal issues associated with physical education. 
 
Professional Development 
Successful implementation of the physical education model content standards depends 
on continuing professional development. Professional development is “a planned, 
collaborative, educational process of continual improvement for teachers” (United 
States Department of Education 2000). Professional development should be based on 
the physical education model content standards and guidelines presented in the 
Physical Education Framework for California Public Schools. It is conducted by 
credentialed and experienced presenters and provided through a variety of professional 
development opportunities that include workshops, seminars, conferences, and, most 
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importantly, ongoing training programs. Professional development opportunities help to 
ensure that teachers are provided with the tools to be highly effective. 
 
School and school district administrators support teachers’ lifelong learning with release 
time and funding for ongoing, highly effective, standards-based professional 
development programs. At the school level, physical education teachers have 
opportunities to meet regularly with each other and with members of other departments 
or grade levels to assess the effectiveness of programs and plan revisions. Release 
time is provided so that teachers can observe one another teaching. Teachers are 
encouraged to become involved in professional organizations and to contribute their 
expertise to professional development projects in physical education at the local, state, 
and national levels. 
 
The conditions that support powerful learning for adults include attending to what is 
learned, how it is learned, and where it is learned. High-quality professional 
development: 

• Is a long-term, planned investment in professional development that is strongly 
supported by the administration and designed to ensure that teachers continue to 
develop skills and knowledge in physical education content and instructional 
options.  

• Provides classroom support for teachers experimenting with new instructional 
strategies.  

• Builds in accountability practices and evaluation of professional development 
programs to provide a foundation for future planning. 

• Provides time for physical education teachers to work together and to engage in 
professional dialog regarding new concepts and ideas. 

• Focuses on student learning, with attention given to tailoring curriculum and 
instruction to students’ needs, all of which is compatible with current research 
and the physical education model content standards.  

• Includes activities designed to be ongoing and in-depth and a variety of 
strategies to help educators apply what they have learned and sustain improved 
instruction.  

• Provides time for educators to reflect, analyze, and refine their own professional 
practices and to plan and refine instruction accordingly.  

• Develops, refines, and expands teachers’ pedagogical repertoire, content 
knowledge, and the skill to integrate both.  

• Follows the principles of good teaching and learning, including providing 
comfortable, respectful environments conducive to adult learning. 

 
Professional Development Opportunities and Topics 
Physical education teachers have numerous opportunities for professional growth. 
Colleges and universities (including community colleges) offer physical education 
courses in continuing education or advanced study programs. Many school districts 
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provide in-service training programs for their physical education teachers. In school 
districts where no in-service training program exists, physical education teachers should 
request, through appropriate administrative channels, that one is established. 
Professional organizations offer local, state, and national conferences/conventions, as 
well as professional journals and opportunities to interact and collaborate with 
colleagues. Many of these organizations also offer online learning experiences, so busy 
teachers can learn at their own pace. 
 
All professional development for physical education strives for improved student 
achievement as the primary objective. To that end, programs are focused on physical 
education instruction at each teacher’s specific grade level or course level and the 
standards associated with that grade or course level. Ongoing professional 
development is planned and provided for both generalists who teach physical education 
and teachers with single-subject credentials in physical education. The generalist who 
teaches physical education may have little or no background in physical education or 
subject matter content knowledge and may want professional development specifically 
designed to increase his or her subject area knowledge. 
 
Suggested professional development topics appropriate for all teachers of physical 
education include: 

• New research related to teaching physical education 
• Content information contained in the state-adopted model content standards 
• Assessing student learning 
• Understanding child and adolescent development 
• Working effectively with a diverse student population: differentiated instruction, 

inclusion strategies, language acquisition, modifications for special needs 
students 

• Brain research related to learning 
• Effective instructional practices for standards-based instruction 
• Using technology in physical education 
• Effective use of instructional materials 
• Unpacking the standards 
• Universal precautions 
• Standardized fitness testing protocols 
• Class management techniques 

 
Specific professional development topics for individuals without a background in 
physical education include: 

• Physical education content knowledge 
• Motor development 
• Lesson development for physical education 
• Evaluating, managing, and distributing physical education equipment 
• Teaching physical education content (e.g., movement education, tumbling, motor 

skills)  
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• How to plan and organize an outdoor learning environment 
 
Program Development 
Standards-based physical education curriculum resources are limited or in early 
developmental stages; therefore, the responsibility for program development rests upon 
individual districts. Local school districts create standards-based physical education 
curricula that are aligned to the model content standards and are adopted by the district 
board for use throughout the district. The locally adopted curriculum is then 
implemented throughout the district and evaluated regularly by teachers and 
administrations. Adjustments are made to the curriculum as determined by periodic 
evaluations. 
 
Districts hire or designate physical education specialists/consultants to assist with 
ongoing curricula development and revisions. The role of the physical education 
specialist/consultant becomes an integral part of implementation of the physical 
education model content standards. The responsibility of the specialist/consultant is to 
provide content-specific knowledge, best practices, professional development, and 
teacher support. Once districts hire or designate physical education 
specialists/consultants, the specialists/consultants create a collaborative curriculum 
committee including the specialist/consultant, teacher leaders, district administrators, 
program consultants, teacher librarians, professional organization representatives, and, 
when possible, county office curriculum specialists. 
 
The district curriculum committee develops a physical education program and the 
materials to support implementation of the program. Program materials may include a 
curriculum guide from which teachers can extract information to assist with lesson 
design. Other materials, based on the state-adopted model content standards, that 
support the district curricula include grade- or course-level standards charts, pacing 
guides or curriculum maps, course descriptions, and model lesson designs. The 
curriculum committee develops instructional resources and makes them available to 
teachers. The instructional materials include strategies for individualized instruction, 
class management, standardized testing procedures and protocols, and equipment 
organization. The instructional resources also present a sequence of course offerings 
showing all stakeholders the path of student progress in physical education. District 
program development highlights the relationship between physical education and 
academic learning as part of the entire district academic program. The curriculum is 
viewed as a resource for teachers. Individual unit and lesson plans based on the 
district-adopted curriculum are then developed by individual teachers at the site level. 
 
Once the program and instructional materials development occurs, districts provide time 
for physical education teachers to receive professional development and structured 
teacher planning time. Ongoing assistance from the teacher specialist/consultant will 
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ensure teachers are receiving the most current information and support in providing 
high-quality physical education programs. 
 
At the school level, administrators call upon the expertise of physical education teachers 
to help develop a master schedule for physical education that best meets the needs of 
every student. Specifically, elementary physical education classes are scheduled 
throughout the day to make the best use of facilities, equipment, and supplies. In middle 
school and high school physical education classes, instruction is provided by grade or 
course levels so students learn the grade- and course-level content called for in the 
physical education model content standards.  
  
In terms of program development, administrators:  

• Assist the physical education staff with the development of long-term and 
short-term goals for program improvement. 

• Allocate time for the physical education department to discuss the state-
adopted physical education model content standards, current research-based 
instructional practices, and standards-based assessment.  

• Facilitate articulation between grade levels and grade spans to ensure that 
instruction is sequential and supports long-term goals for student 
achievement. 

• Take a leadership role in program evaluation. 
• Establish schoolwide systems to ensure that students with special needs are 

(1) assessed early to determine the need for additional and specialized 
instruction; (2) monitored to determine when and what kind of additional 
support is needed; and (3) included in all state, school district, and 
schoolwide assessments. 

• Support the ongoing use of broad-based school health or wellness councils or 
advisory committees, as required by federal legislation (PL 108-265, Section 
204), to develop and implement local wellness policies. 

• Showcase physical education instruction and student achievement of the 
physical education model content standards through newsletters and physical 
education nights, similar to math nights. 

 
Providing a Safe Learning Environment 
Physical education instruction must take place in a safe learning environment. District 
and site administrators assist by ensuring that school facilities, equipment and supplies, 
and resources are safe to use and of sufficient quantity. Additionally, they provide an 
adequately staffed physical education department and ensure that staff members 
receive health information on every student. 
 
Effective administrators use a variety of funding sources to provide the necessary 
resources that support the high-quality physical education programs. Categorical 
funding, discretionary funding, and general funds are all utilized to provide the optimum 
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learning opportunities for every student. Grant funding may also be used, but it should 
not become the sole funding source nor should it supplant the regular general education 
funding of physical education. The selection of instructional resources should be based 
on the guidelines in Chapter 9. 
 
The administrator’s role related to facilities and equipment is to perform the following 
functions: 

• Supervise the installation of equipment 
• Ensure that appropriate space is provided around equipment and that the rules 

for safe conduct around equipment are clearly stated and visible 
• Ensure that equipment and facilities are monitored and maintained 
• Document results of equipment and facilities inspections 
• Arrange for repairs to be made as soon as defect is found 
• Ensure that insurance protection is adequate and tailored to the school's specific 

requirements  
• Monitor repairs when a defect is found 
• Work with the risk management department to shut down or condemn unsafe 

areas until repairs are completed 
 
Special attention is paid to safety hazards that are common in the physical education 
environment: 

• Holes or cracks in hard, dirt, or turf surfaces 
• Water damage, improper irrigation and drainage 
• Grass or weeds growing through cracks in hard surfaces 
• Debris 
• Loose or weakened play structures 
• Weathering and dry rot 
• Improperly secured/unsupervised swimming pools 
• Foundational surfaces that are not properly maintained (excessive wear) 

 
Additionally, the aquatic facility is an area that requires special attention. Safety 
equipment (e.g. hook, lifeline, ring buoys, spine boards) are conveniently located 
around pool areas and must be in usable condition. A phone or other communication 
device is easily available in the facility for use during emergency situations. Under 
California Health and Safety Code Section 116033, at least one lifeguard must be in 
attendance during instruction in aquatics. 
 

Persons providing aquatic instruction, including, but not limited to, 
swimming instruction, water safety instruction, water contact activities, and 
competitive aquatic sports, at a public swimming pool shall possess an 
American Red Cross Emergency Water Safety Course certificate, or have 
equivalent qualifications, as determined by the state department. In 
addition, these persons shall be certified in standard first aid and 
cardiopulmonary resuscitation (CPR)…The requirements of this section 
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shall be waived under either of the following circumstances: (a) when one 
or more aquatic instructors possessing the American Red Cross 
Emergency Water Safety Course Certificate or its equivalent are in 
attendance continuously during periods of aquatic instruction, or (b) when 
one or more lifeguards meeting the requirements of Section 116028 are in 
attendance continuously during periods of aquatic instruction.  

 
An adequately staffed physical education department will also help to ensure a safe and 
productive learning environment. The National Association for Sport and Physical 
Education (NASPE) advises that it is best practice for the class size ratio for elementary 
physical education to be one teacher for every twenty-five students and for the class 
size ratio for secondary physical education to be one teacher for every thirty students 
(Teaching Large Class Sizes in Physical Education 2006, NASPE Recognition Program 
Criteria for Recognition: STARS Levels 1-3 2006). The California Code of Regulations, 
Title 5, Section 10060, states, “Class size is consistent with the requirements of good 
instruction and safety.” And, Healthy Children Ready to Learn: Facilities Best Practices 
(2007, p. 17) states that, “40 students or fewer is a preferable class size” in middle and 
high school settings. 
 
It is a sound practice for physical educators and other staff personnel who interact with 
students during physical education and physical activity to be certified in first aid and 
CPR. They should also receive training in universal blood precautions. Under the 
“universal precaution” principle, blood and body fluids from all persons should be 
considered as infected, regardless of the known or supposed health status of the 
person. At a minimum, plastic gloves are available and used whenever there is the 
potential of exposure to blood or other body fluids. Schools and districts have written 
policies for providing emergency first aid, procedures for reporting accidents to parents 
and school authorities, and plans for handling emergency situations. 
 
Classroom Management Policies 
School administrators support physical educators in their efforts to develop effective 
classroom management policies. By working together with the physical education staff, 
school administrators demonstrate their support for the physical education program. 
This collaboration also helps administrators and teachers define their roles in the 
student discipline process. 
 
Important considerations for classroom management policies include: 
 

• Classroom and schoolwide discipline plans and procedures are implemented by 
all staff members. 

• Discipline is appropriate to the infraction and consistent with classroom behavior 
expectations for other programs and subject areas.  
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• Discipline practices are fair and consistent and encourage students’ responsibility 
for their own behavior. 

• Physical education is not withheld as a punishment or earned as a reward. 
• Physical exercise is not used as punishment. 
• Teachers believe that every student can behave properly and achieve the 

content standards. 
 
Instructional Time 
Physical education is the only subject area with a state required minimum number of 
instructional minutes. California Education Code Section(ECS) 51210 states, “District 
adopted courses of study for grades 1-6 shall include physical education for not less 
than 200 minutes every 10 school days.” Statutory language on physical education for 
students in grades one through six (ECS 51210(g)) further states that physical 
education instructional minutes are exclusive of recesses and the lunch period. 
According to the United States Department of Health and Human Services (USDHHS), 
it is best practice for elementary physical education to be conducted daily (USDHHS 
2000).  
 
Schools are required to provide a minimum of 400 minutes of physical education 
instruction every ten school days for students in grades seven through twelve (ECS 
51222 and 51223).  
 
However, local school boards or the office of the county superintendent of schools may 
exempt students from physical education under certain circumstances. Under ECS 
51241(a), students can be temporarily exempted from physical education if the student 
is injured or ill and a modified program to meet the needs of the student cannot be 
provided or the student is enrolled for one-half or less of the work normally required of a 
full time student.  
 
High school students must pass the physical performance test administered in grade 
nine to receive the temporary two-year exemption under ECS 51241(b) that allows 
districts to exempt students from physical education any two years in grades ten, 
eleven, or twelve. State statute defines passing as meeting satisfactorily (scoring in the 
Healthy Fitness Zone) any five of the six standards of the current (2008) physical 
performance test, the FITNESSGRAM®. Information on the statewide physical 
performance test is available online at: http://www.cde.ca.gov/ta/tg/pf. 
 
ECS 51222 requires schools that exempt students from physical education under ECS 
51241(b) to offer those students a variety of physical education elective courses of not 
less than 400 minutes each 10 school days.  
 
School districts may grant permanent exceptions under ECS 51241(c) for students who 
are either: 
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• 16 years of age or older and have been enrolled in 10th grade for one academic 
year or longer, 

• Enrolled as a postgraduate pupil, or 
• Enrolled in a juvenile home, ranch, camp, or forestry camp school 

 
To ensure that students are provided adequate opportunities for physical education and 
physical activity, classes in physical education are conducted either daily or through a 
block schedule whereby the class meets every other day for a double instructional 
period instead of schedules where classes meet less frequently. Under a block 
schedule, schools need to consider how their physical education classes will address 
the physical education model content standards that call for students to participate in 
moderate to vigorous physical activity for a minimum of four days a week. One example 
is where an elective class and a physical education class share a block, and each class 
meets daily. 
 
Students are assigned to physical education classes in the same manner as they are 
assigned to other classes. Students with special needs are placed in the least restrictive 
physical education class where both the students with special needs and other students 
will be most successful at accomplishing the standards. For all grade levels and course 
levels, activities that interfere with regularly scheduled physical education are limited. 
For example, school events such as assemblies, school pictures, and vision screenings 
are not held during physical education classes more frequently than during other 
classes. Physical education should not be scheduled during recess or lunch times to 
ensure the availability of adequate space, sufficient equipment, and other resources 
necessary for physical education instruction, including students’ attention and teacher 
focus. (Recess and lunch time cannot be counted as physical education instructional 
minutes, per ECS 51210(g) and 51223.) 
 
Providing Instructional Aides  
Physical education classes, like other academic classes, benefit from the addition of an 
instructional aide. As school and district administrators develop their physical education 
program, the hiring of instructional aides should be considered. Physical education 
classes tend to be heterogeneous, consisting of English learners, special needs 
students, and students with a wide range of intellectual and physical abilities. 
Instructional aides can be used in physical education as language interpreters or 
translators, one-on-one tutors for special needs students, and tutors for small group 
instructional assistance. Instructional aides are not solely responsible for instruction; 
they assist the teacher. 
 
Instructional aides can have a positive impact on student success when trained to 
provide appropriate support and assistance. Training for physical education instructional 
aides focuses on the aide’s role in the physical education instructional process. 
Additionally, opportunities for planning, communication, and collaboration with physical 



Chapter 8, Page 240 
 

Physical Education Framework for California Public Schools 
Pre-Publication Version, September 15, 2008 

 

 
The Physical Education Framework for California Public Schools was adopted by the State Board of 
Education on September 11, 2008. The document will be edited and formatted for publication by CDE 
Press. 

education teachers are critical for all instructional aides. 
 
Physical education programs also benefit from the use of locker room attendants. One 
attendant should be hired for the boys’ locker room, and one attendant should be hired 
for the girls’ locker room. The responsibilities of locker room attendants include locker 
room supervision, distribution of loaner clothes and shower towels to students, 
organization and maintenance of sporting goods equipment, and the assignment of 
lockers to students. 
 
Teacher Leaders 
The role of the teacher leader is especially important in physical education, because 
many county offices of education and school districts do not have an administrator or 
coordinator whose primary responsibility is physical education. The lack of a district 
leader focusing solely on physical education is unfortunate because the research shows 
physical education leaders play a key role in the success of physical education 
programs (Evaul 2007). Teacher leaders, therefore, assume the responsibility for 
training other teachers, mentoring beginning teachers, representing physical education 
on various committees and in various situations, advocating for support, and working on 
curriculum development. In their role as mentors for beginning teachers, teacher 
leaders provide demonstration lessons, observe and coach teachers, and assist in the 
development of teacher improvement plans. 
 
Teacher leaders are first and foremost good teachers. They understand standards-
based curriculum, assessment, and instruction. They understand physical education 
content, have good classroom management skills, and know how to provide a safe and 
supportive physical and psychological environment. In addition, they are effective 
listeners and communicators both orally and in writing. Teacher leaders are most 
successful when they receive specific training on being an effective leader. 
 
Two other important characteristics of a teacher leader are passion and a vision for the 
field of physical education. Each of these teacher leaders has a desire, love, and 
enthusiasm for creating exemplary physical education instructional programs. Teacher 
leaders also have a vision, a picture they carry around with them of an ideal physical 
education program. Leaders use their vision to clarify the purpose and direction they are 
taking, and they articulate this vision to others. 
 
Becoming a teacher leader begins with a commitment to making the vision of high-
quality, standards-based physical education a reality. It involves joining and actively 
participating in professional organizations. It involves asking for more responsibility both 
within the school and the district. It involves being a lifelong learner and engaging in 
long-term professional development opportunities. And, it involves being an advocate 
for quality physical education for every student in every school. 
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College and University Support 
The support of college and university personnel for high-quality physical education 
programs is also crucial. Personnel from these institutions of higher education support 
K-12 physical education by joining in partnership with their local schools and community 
colleges. By becoming more involved with these other institutions of learning, college 
and university personnel become more aware of the research needed in the school 
settings. Armed with research derived from the local community, college and university 
personnel can be strong advocates for high-quality physical education programs and 
the use of only credentialed teachers in the teaching of K-12 physical education.   
 
Teachers well prepared to teach physical education are vital to the success of physical 
education instruction. Most teachers are credentialed through the state colleges and 
universities. In addition, adoption of physical education model content standards and 
recent changes in assessment require teachers to gain new knowledge and alter 
classroom practices. Experienced teachers need support in learning and applying new 
curriculum and instructional strategies, and new teachers and teacher candidates need 
even greater support in learning to teach physical education as they acquire the 
fundamentals of teaching. Colleges and university personnel provide support for these 
teachers through school visits and higher education learning opportunities. 
 
Community and Parent Support 
Physical education is everybody’s business. Business leaders, community members, 
and parents can all make significant contributions to the school’s physical education 
program. The more knowledgeable these individuals are about physical education, the 
more they will be able to support physical education programs. Physical education 
departments can do much to influence the physical activity levels of business partners, 
community members, and parents.  
 
Although the school is the primary learning environment for physical education, the 
home and community also play significant roles. Only through the cooperation of the 
school, the home, and the community can students become fully prepared for lifelong 
participation in physical activity and effective social interaction. For example, interaction 
of school and family can help to promote an acceptance of physically active and 
healthier, happier, more productive lifestyles throughout the community. Schools can 
establish wellness centers that provide assessment of physical well-being, individual 
counseling, and a variety of fitness activities. They can also involve families in 
extracurricular activities at the school site and coordinate school and community 
recreational programs. The community, working closely with the school, can play an 
active role in promoting fitness and wellness by providing opportunities for physical 
activity for families and individuals. Through participation in a variety of physical 
activities at school, students will be better prepared to take advantage of opportunities 
for physical activity provided in the home or in the community. 
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Schools create partnerships with a variety of public and private organizations, agencies, 
and businesses to seek support and participation in the physical education of 
California’s children. Many private companies and organizations have education 
departments that seek opportunities to work with youngsters. Schools are encouraged 
to (1) use community resources to provide the additional adult support and instructional 
materials that students need to meet their physical education requirements and (2) start 
to develop students’ ideas about the workforce, careers, and their relationships to their 
communities (See Appendix 10, Careers in Physical Education.). Some governmental 
agencies, health organizations, sports and recreation associations, and youth and 
community service groups supply schools with free physical education instructional 
materials. Many professional sports teams also work with schools, so check with your 
local teams. Also consider approaching local sports and recreational agencies with the 
idea of sharing facilities. 
 
Parental involvement in the physical education of their children can take many different 
forms. Some parents may show their support by voicing to their children consistent 
respect for the value of education and physical education specifically. Other parents 
may volunteer in the classroom or serve in an advisory capacity on a school wellness 
committee. Regardless of how parents or family members support education, they are 
always made to feel welcome at their children’s schools and know that their 
contributions are valued and appreciated. 
 
Parents and families are advised of school district goals and plans for physical 
education programs. Additionally, they are informed about the physical education model 
content standards and the grade- or course-level expectations for their children and how 
to support their children’s achievement of the standards. Program materials are 
organized such that students take home family fitness activities to promote family and 
community fitness. Children and youths who have physically active parents and family 
members and regularly participate in physical activities with them are more likely to be 
active than those who are inactive in the family setting (Kalakanis and others 2001, 
Brustad 1996, Brustad 1993). Just as children and youths can learn the habit of regular 
physical activity, they can learn to be inactive if they are not given opportunities to be 
active when young. 
 


